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ABSTRACT 
 
Name  : Nurul Husna Alfayanah 
Reg. Number  : 20401109079 
Department  : English Education Department 
Faculty  : Tarbiyah and Teaching Science Faculty 
Title  : “The Comparison between Implementing Word Grouping 
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Vocabulary at MTs MDIA Bontoala Makassar” 
Consultant I  : Drs. Muhammad Rusdi, M.Ag. 
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Because education is a vital aspect of society, the purpose of this study was to 
investigate the effects of teaching methods (word grouping activity and conventional 
method) on students’ academic performance. The purpose of this study was also to 
investigate and determine which of the two major teaching methods was more 
effective.  
The researcher tried to implicate word grouping activity in vocabulary 
instruction thus students could physically arrange words, the sense of touch is used, 
and the more sense that are involved in the learning process better. The main reason 
of the use word grouping activities as the activity selection was based on the 
assumption of more dynamic, and more enjoyable learning process was also created 
by working with fellow-students. 
This research was conducted at the second year of MTs MDIA Bontoala 
Makassar. The total number of population was 50 students consisted of two classes. 
Each class consists of 25 students. The thesis is a population research where the 
second year students are the data source. The number of students of each class is 25 
students. In the process of collecting data, the researcher gave a pre-test to the both 
classes to measure their basic skill in vocabulary and a post-test to find out the 
significant difference after treating them by using different method. The researcher 
implemented Word Grouping activity to the experimental class and a conventional 
method to the another one. The process of treatment took 6 meetings which each 
meeting took 2 x 45 minutes. 
The result suggested that the comparison between T-test value and T-table 
value was significantly different. The T-test value is 2.2 and with 5% of significance 
level and 48 degree of freedom, T-table value is 2,01. Because the T-test value is 
higher than T-table, the null hypothesis (H0) is rejected and the alternative hypothesis 
(Ha) is accepted. Those significant improvements could be observed on the students’ 
motivation and their mastery of vocabulary while the learning process. The students 
were very enthusiastic and spirited in involving themselves actively in learning 
process so that they could memorize some vocabularies easily. 
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CHAPTER I 
INTRODUCTION 
 
A. Background 
There are four skills in English; namely listening, reading, writing, 
and speaking. These four skills should be mastered by the students, either in 
junior or high school, as the goal of the implementation of National 
Curriculum. The main question to be asked is “have they mastered it?” No, 
they have not. It can be seen when the researcher was doing teaching practice 
(PPL) at MTs Negeri MODEL Makassar in 2012. The researcher found that 
most of the students were not able to produce the language well, neither in 
writing nor in speaking. When the researcher analyzed the main problem, the 
researcher concluded that the problems were the lack of vocabulary mastered 
by the students. 
The lack of vocabulary makes the students cannot arrange their own 
sentences to be produced in writing or speaking. The students always find 
troubles when they try to produce the language. It is because when they want 
to say something, they are stopped at the meaning which they do not know 
how to represent it by a word. So, the students cannot proceed their utterances 
in English. That is why the researcher focuses her research to improve the 
students’ vocabulary. 
The next problem arisen then is how to teach the students vocabulary. 
Most of teachers ask their students to memorize as many as they can. But the 
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result is not so good. Conventional teaching is concerned with the teacher 
being the controller of the learning environment. Power and responsibility are 
held by the teacher and they play the role of instructor (in the form of 
lectures) and decision maker (in regards to circulum content and specific 
outcomes). They regard students as having 'knowledge holes' that need to be 
filled with information. In short, the traditional teacher views that it is the 
teacher that causes learning to occur (Novak, 1998). 
 When the researcher was in teaching practice, the researcher found 
that the students were not really interested in learning vocabulary. Some of 
them thought that learning English vocabulary was a boring job. As the 
researcher experience, when the teacher use conventional method in 
explained some topics, some of students looked so bored. Some of them 
disturbed their friend and made a noise. The students did not pay attention 
while the teacher was giving explanations about the lesson. The students’ 
interest in learning new words was still low and get bored with the method 
applied in the class. 
A teacher should not only need a good strategy in teaching English 
vocabulary but also an interesting one. Education is supposed to become less 
stressful, more relaxed, and more enjoyable, bring a long list of educational 
advantages. There are many ways how to make learning new words fun, such 
as word games activities. One  of the them is a word grouping activity. 
Jones (1982:15) describes many educational advantages of 
implicating. He argues that  word grouping is arranging words into groups or 
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families, it is an excellent way of learning and reinforcing vocabulary. He 
also says that by allowing students  physically to arrange words on the table 
such as matching pairs or grouping words, the sense of touch is used, and 
more senses involved in the learning process is better. The learning process is 
also  more dynamic and more enjoyable by working with their classmate. 
This activity could be as a simple way for improving vocabulary and 
activating students’ prior knowledge. It is in line with Readance’s (1986) 
assumption which pointed out that word grouping activity is designed to 
encourage children to improve students’ vocabulary and categorization skills, 
organize their verbal concepts, aid them in remembering and reinforcing new 
words, and activate their prior knowledge about the subject. 
That is why the writer choose this method in teaching English 
vocabulary. Word grouping activity is one of way how to solve the problem 
to be less stressful, more relaxed, and more enjoyable. Besides that, word 
grouping activitiy can improve students’ vocabulary with enjoyable and 
educating activity all in once. 
Referring to the background above, the researcher is interested in 
finding out the comparison between implementing Word Grouping Activities 
and Conventional Method in improving students’ vocabulary at the second 
year students of MTs MDIA Bontoala Makassar. 
B. Problem Statement 
Based on the background above, the researcher formulates the research 
question as follow: “Is any comparison between implementing word grouping 
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activities and Conventional Method in improving the students’ vocabulary at 
the second year of MTs MDIA Bontoala Makassar?” 
C. Objective of the Research 
In line with the research question above, the researcher had certain 
objectives to achieve, as shown below. They are:  
1. The  general purposes 
The general purpose of this research is to acquaint word grouping 
activity for students thus they could extend positive perception about 
vocabulary activity is enjoyable and easy to do. In the current planning, it 
is provided enlarging students’ motivation to learn more about vocabulary. 
Whereas, in the long range planning, word grouping activity is expected 
could become meaningful and motivational activity for students.  
        2. The Specific Purpose 
One of the specific purposes of this research is to determine the 
comparison between implementing word grouping activity and 
conventional method in improving students’ vocabulary knowledge at the 
second year of MTs MDIA Bontoala Makassar. Here involves the full 
students’ participation in learning process which each student is demanded 
to be more active and dynamically reinforcing their vocabulary 
knowledge. 
 
D. Significance  of the Research  
The outcomes of this research are expected to be meaningful 
information, either practically or theoretically. Practically, It is aimed to help 
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the second year students of MTs MDIA Bontoala to understand vocabulary 
and increase their motivation in learning English, to help teachers and 
researchers find out the alternative way to improve the students’ vocabulary 
through an excellent way of learning and reinforcing vocabulary by using 
word grouping activity. Besides that it is also aimed to help the teachers 
explore the students’ skill or talent by implementing Word Grouping Activity. 
Whereas, the outcomes, theoretically, are aimed to give reference not 
only for English teachers, but also for all teachers with their specifications 
about how to manage the class, built students’ self confidence, and make a 
good relationship to the students and to add the teachers’ insight about 
teaching English and managing an English class. 
 
E. Scope of the Research 
The scope of this research will be concerned with examining 
influences of teaching method (word grouping and conventional method) and 
determining which of the teaching methods is more effective than the other. 
The vocabulary which the researcher wants to improve is restricted in noun 
and verb. The students are expected to master the noun and verb vocabulary 
to be used in sentence. 
 
F. Operational Definition of Terms of Research Methodology  
Students’ vocabulary knowledge in this research referred to the 
improvement of students’ vocabulary categorization ability that was obtained 
by the students’ achievement during the implementation of word grouping 
activity in the classroom. 
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1. Vocabulary 
This research, the aspect of vocabulary knowledge is valued 
through the students’ ability and liveliness in categorize some 
vocabulary. At the chance, the vocabulary that researcher will provide for 
students is limited into two categories namely noun and verbs. Students’ 
categorization ability is seen through their capability to analyze the word 
without opening the dictionary to find out the meaning of the words, but 
through looking at the characteristics of noun and verbs.  
2. Word Grouping Activity 
Word grouping is arranging words into groups or families. In this 
research, the researcher uses daily vocabulary but focused on noun and 
verb.  The word grouping activity is begun with keeping a close watch on 
noun word card and verb word card which arranged randomized. 
Students are supposed to classify the word through analyzing the 
characteristics of noun and verbs without open up the dictionary to find 
the meaning of the words. Students are considered capable to categorize 
the words when students box up the word cards into the right box. There 
are two boxes that researcher provided for students, Box A for noun and 
Box B for verb. The capability of categorizing the words is valued 
through how many words that students analyze in the learning process, 
more cards are inserted into appropriate box indicated the level of 
students’ achievement in categorizing the words. 
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3. Conventional Method 
Conventional method is concerned with the teacher being the 
controller of the learning environment. Teacher dominated interaction, 
teaching is deeply teacher centered and also as the source of the 
knowledge, while learners are passive receivers that must memorize 
things. In this research, the researcher used the same instrument with 
word grouping activity. The first session, the researcher begun with an 
explanation about the material (definition, characteristic and example of 
noun and verb) and asked the students to memorize and understanding 
the explanation before by asked them to write down some list of noun 
and verb. In the second session, the researcher gave some list vocabulary 
then the students are required to open a dictionary to make it easy for the 
student to know which one noun or verb. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE. 
 
A. Previous Related Studies 
Some researchers had explored their research that focus on the 
student’s vocabulary activities through different teaching method and also 
implementing word grouping but in different way. Some related studies about 
the ability in vocabulary were presented as follows: 
1. Some Studies about Vocabulary Instruction 
Sedita (2005) on his research dealing with vocabulary instruction 
found that there was no one best method for vocabulary instruction. 
Vocabulary should be taught both directly and indirectly. Direct 
instruction means teaching specific words, such as pre-teaching 
vocabulary prior to reading a selection. It was estimated that students can 
be taught explicitly some 400 words per year in school. Another example 
of direct instruction involved the analysis of word roots and affixes; 
suffixes and prefixes. However, one could not teach students all of the 
words they needed to learn. Vocabulary instruction must include indirect 
instruction methods, such as exposing students to lots of new words and 
having them read a lot. Indirect instruction also included helping students 
to develop an appreciation for words and experience enjoyment and 
satisfaction in their use. In its executive summary, the writer summed up 
its findings as follows: 
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The studies review suggested that vocabulary instruction does lead 
to gains in comprehension, but the methods must be appropriate to the age 
and ability of the reader. The use of computers in vocabulary instruction 
was found to be more effective than some traditional methods in a few 
studies. It is clearly emerging as a potentially valuable aid to classroom 
teachers in the area of vocabulary instruction. Vocabulary also can be 
learned incidentally in the context of storybook reading or in listening to 
others. Learning words before reading a text is helpful. Techniques such as 
task restructuring and repeated exposure (including having the student 
encounter words in various contexts) appear to enhance vocabulary 
development. In addition, substituting easy words for more difficult words 
can assist low-achieving students. 
Different study about vocabulary instruction was analyzed by Lynn 
and Byrnes (2007) in their action research that investigated 2 different 
instructional procedures for third grade students' vocabulary acquisition. 
Lynn and Byrnes researched read-aloud trade books containing targeted 
vocabulary words with daily direct word learning strategies and compared 
that to a traditional approach with 12 bilingual and 4 monolingual children. 
Instruction was limited to 6 words each week for 4 consecutiveweeks. 
Findings suggested that children used more targeted words in oral and 
written communications when provided literature and word learning 
strategies. 
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Both of the researchers above focused on the vocabulary ability 
which indentified different problem that faced among students in language 
learning process. Most of the problem that identified above also found in 
this research. Therefore, the researcher tried to apply different method in 
the way to overcome those problems. 
2. Some Studies about Word Grouping Activities 
This section relied very much on Taylor (2003) since has done a 
large amount of work and was an authority in the field of word 
categorization. As a result, the basic assumption of Taylor studies 
suggested that categories are defined in terms of a conjunction of 
necessary and sufficient binary features and categories have clear 
boundaries. Also, the whole members of a category had equal status. It 
might be a little difficult to understand the second assumption, which 
means that there were only two sides of the matter. An entity either 
possesses the feature or it does not. If it does, than it belongs to the 
category. If it does not, than it is not a member of the category. Classical 
categorization has played a venerable role in the history of the west. 
Classical categories matched our intuitions about essence. Classical 
categories are able to give explanations about the way in which word 
meanings can be combined into more complex expressions. However, if 
the writer examined the matter more closely, the writer found that the 
consequences of the classical theory can hardly hold up. It was unable to 
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explain some of the essential problems concerning categorization. People 
need a new theory to account for categorization. 
Labov (1973) has carried out a study of linguistic categorization of 
household receptacles like cups, mugs, bowls, and vases. His study shows 
that there is no clear dividing line between cup and bowl; rather, it seems 
that one category gradually merges into another, which is also referred to 
as category chaining phenomenon. This phenomenon is contrary to the 
classical theory. The experiment shows that no one single attribute, or set 
of attributes, is essential for distinguishing the one category from the other. 
The same receptacle may be categorized differently according to whether 
it contains coffee or mashed potatoes. The presence of a handle can raise 
the possibility that en entity will be categorized as a cup. So the question 
arises that what makes a cup, and not a bowl or vase. It is difficult to give 
a definite answer. Nevertheless, even though the boundaries are to some 
extent fuzzy, there are certain receptacles that are unanimously and 
uncontroversial described as cups. Put differently, there are better 
exemplars of the categories of cup, bowl and vase. The house hold 
receptacles appear to be categorized around good, clear exemplars. 
These studies above show that when people categorize common 
objects, they do not expect them to be equal members of the category. It 
seems that they have some idea of the characteristics of an ideal exemplar 
in mind – in other words, a prototype. Probably by matching something 
against the features of the prototype, they are able to decide on the extent 
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to which something else is a member of the same category. It does not 
necessarily need to match exactly, but it has to be sufficiently similar. 
 
B. Some Pertinent Ideas 
1. The Concept of Vocabulary 
a. Definition of Vocabulary 
The following are the various definitions about vocabulary: 
1) Clark (1981) stated that word is any letter sequences, which has 
meaning in the language use. On the others hands, vocabulary is a 
stick of words, list of correlation of words of a language. They are 
used by people or particular person. The words must be spread 
out into different part of speech or some similar groups, which 
separate the type of words with large reserve vocabulary is a 
meaningful word of a language used not only in speaking and 
writing, but also in listening and reading. 
2) According to Brown (1994), vocabulary is the content and 
function words of a language which are come so thoroughly, that 
they become a part of the children’s understanding, speaking and 
letter reading. 
3) Petter (1986) defined vocabulary is a list of words and sometimes 
phases, usually arranged in alphabetical order and defined in a 
dictionary, glossary, or lexicon. It is all the words of a language 
and all of the words used by a particular person, class, profession, 
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etc. Sometimes all of the words recognized and understood by 
particular person, although it is not necessary used by them. 
Most of the definition given by the experts above defined 
vocabulary is list of word which is used by different person and in 
different circumstances. The experts above emphasized that vocabulary 
appears as one of the central problem, because implementation of 
language is a fundamental requirement to communicate out ideas, though, 
emotion, personality, and desires. Vocabulary is different from word 
because the utilizing of vocabulary has more specific group of 
characteristic and different exertion. 
b. The Importance of Vocabulary 
According to the definitions above, the expert defined vocabulary 
is the significant part of the language implementation because it is the 
fundamental requirement to communicate. Hammely (1982) stated that 
vocabulary is the main basic of construct the ability in speaking and 
listening in oral communication. Without mastering vocabulary, students 
can not communicate their ideas, emotions, and desires because 
vocabulary is important for understanding of knowing names of thing, 
action and concepts, acquiring and adequate. Having a wide range of 
knowledge of structure or competence of very or vary English skill is 
not enough because our vocabulary is supposed a crucial requirement in 
studying English 
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c. Kind of vocabulary 
Everyone has two kinds of vocabulary which are often called 
passive and active. Passive vocabulary is made of all the word 
recognized in written and oral context while active vocabulary 
consisted of the words which were actually used in every day speaking 
and writing. Some experts categorized vocabulary into different types, 
those are: 
1) Smith in Henrawati (2007) defines the vocabulary into two types. 
First is general vocabulary that is used in all kinds of students and 
second one is technical vocabulary that consist of words having 
special meaning in particular topic areas as reading, speaking, 
listening and writing. 
2) Eldina (2007) devise vocabulary into four parts, such as active 
vocabulary, basic vocabulary, passive vocabulary and vocabulary 
growth. Active vocabulary is number of words which are used by 
an individual as opposed to number he/she be able to understand. 
Whereas basic vocabulary words and idiomatic expression are 
necessary for minimal using and working knowledge of language. 
The third, passive vocabulary is number of words understood by a 
child of opposed to the number of words used. And the rest, 
vocabulary growth is development of vocabulary with age, the 
speed of development defends on intellect and linguistic 
environment individual differences exist and children just 
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entering the school perhaps known between 4.000 and 7.000 
morphemes. 
3) Good in Ermayani (2002) classified vocabulary into five types; 
those are active vocabulary, passive vocabulary, potential 
vocabulary, recognition vocabulary, and basic vocabulary. Active 
vocabulary content and function of words of language that are 
learned so thoroughly that they become of child’s understanding, 
speaking, reading, and writing vocabulary. Whereas passive 
vocabulary is what they are rarely or never used in a person 
speaking or writing but she or he ready understands in reading 
and listening. Different from two kinds above, potential 
vocabulary is word the individual does not know but can interpret 
for their context or because of his background of knowledge. 
Another one is recognitionvocabulary which those words, a 
person can recognize a context but he may not be able to use in 
his own speech and writing and the rest is basic vocabulary, it is 
the words thought to be instantly recognized as whole in the early 
stages of learning to real and before the analysis of word is 
attempted. 
The divisions of vocabulary presented above seem to refer to only 
the words that is known and have meaning, there are such types of 
vocabulary as speaking and writing vocabulary refers to know and use 
them in speaking and writing, listening and reading vocabulary that refers 
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to the words whose meaning we know and understand. When they are 
heard or seen similarly we call the words as active vocabulary, because 
we know and always use it in speaking and writing and we call the words 
as although we do not always use them. 
d. The Principle of Learning and Teaching Vocabulary 
Vocabulary is a language component they are considered very 
important in every language skill. By vocabulary mastery no one could 
identify the meaning of the certain difficult words, phrases and sentences. 
Wallace (1982) stated that there are nine principle of teaching and 
learning vocabulary. They are aim, quantity, need, frequent explosive and 
rece2one is by seeing whether the students can recognize the target words 
and identify their meaning. 
1) Meaning Presentation 
When introducing new words, the teachers have to give clear 
explanation to the students and give them understanding. 
2) Situation 
Teaching or explaining vocabulary, teachers must know the 
students are ready to accept the material. 
3) Presenting  context 
One way to present new words on unfamiliar words is by 
using reading text, because the students have to know the usual 
collection that the words occur in. 
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4) Learning vocabulary in mother tongue and target language 
Teaching the words of target language, the teachers can use 
words of mother tongue as tool to compare similarity and difference 
of words. 
5) Inference or guessing procedure in vocabulary learning 
Inference is also one of strategies in learning vocabulary in 
which the learners are heard on a practice by using a definite 
knowledge to have a clear understanding the word they learn. The 
students infer the meaning of word by listening or reading ten used in 
certain context and certain situation. 
Learning vocabulary means learning the words of language, 
because the words are the vital organs of language. Through vocabulary, 
students could express feeling and meaning. When students learn words 
in context, they are more likely far to remember them, than if they learn 
it is as single item. All students use dictionary because they want to 
improve knowledge, as well as dictionary provides more than one single 
meaning of words. 
Everyone realizes the important and the role of vocabulary. The 
writer assumed that students must learn thousands of words of English. 
Learning vocabulary is not a simple matter. Everyone has a specific 
technique of how to learn English vocabulary well and to memorize and 
use them in real communication.There is not good standard technique of 
how to learn vocabulary and successfully. Nevertheless, there are few 
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points the writer could use and present in learning as for Mantasiah (2000) 
classified the technique of learning vocabulary as follow: 
1) Look at the words 
Let’s students look at words that they are introduced in the 
first year text book, words which representing noun, verb, adjective 
and other kinds of words such as preposition, conjunction, auxiliaries, 
and articles. 
2) Technique 
Before discussing some technique in developing vocabulary, 
it is essential to define what technique is. Technique is 
implementation that which actually takes place in the classroom. It is 
a particular trick, stratagem of contrivance use to accomplish an 
immediate objective. 
Teaching and learning vocabulary is not a simple way, teachers’ 
ability to recognize students’ competence and characteristics is needed. 
Teaching English vocabulary to children is different from teaching it to 
adult, so the material taught to students should be suitable with their level 
of age. Harmer (1991) classifies the level of students as children, adult 
beginner, adult intermediate and adult advanced students. 
e. Technique of teaching vocabulary 
Actually, there are many techniques in teaching vocabulary 
through words compound, game, picture contextual clues and others. 
Each of the techniques has its own advantages. The techniques that will 
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be used by teacher should enable to facilitate the creativity and the 
practical experience for the learners in gaining the four language skills 
above. 
Hubbard (1987) stated that the problem related of vocabulary 
teaching and the importance of mastering adequate vocabulary items by 
the students, it is highly necessary for the English teacher to be better and 
improve their techniques of teaching vocabulary, because by doing so the 
student will remember new vocabulary better if it is presented in a 
memorable way to start. 
It is known that vocabulary is one of the major problems 
encountered English as a foreign learners. It is considered to most 
important aspect in foreign language learning. Many students fail to get 
ideas from passage because they do not understand the meaning of 
unfamiliar words that appear in the passage. 
Us (1996) wrote that today it is widely accepted that vocabulary 
teaching should be part of the syllabus and taught in a well-planned and 
regular basis. Vocabulary should be at the center of language teaching. 
Furthermore, in 2004 curriculum it was stated that vocabulary is one of 
the most important English language components and should be highly 
mastered by students.Vocabulary can be presented, explained, include in 
all kinds of activities, but it must be learned by individual. 
Allen (1997) classified the technique of learning vocabulary as 
follows: 
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1) In the beginning class 
A teacher presents meanings of vocabulary by using true 
pictures, real object, explanation, and definition in simple English 
using the words that student already know. 
2) Vocabulary in intermediate class 
To show the meaning of new words, a teacher explains by 
using simple sentences in English pictures and also can be used at 
intermediate level in several helpful ways. 
Different from Allen, Rivers (1983) categorized how to learn 
vocabularies can briefly in to some categories namely: 
1) How to commit vocabulary, 
2) Discriminate variations in distributions 
3) Detect morphemes 
4) Learn that vocabulary is elastic, 
5) Differ their own vocabulary staidly and systematically. 
Students should begin early to keep individual list of new words 
those word interests them and problem word which are continually 
tripping them up. These should be written down in some appropriate 
ways, either in communication with others or in international dialogue, 
will help to impress these words upon the mind and facilities storage. 
Based on the explanation above we can conclude that, the 
technique is a method used in the class or in the field. Therefore, a 
technique must be in the harmony with approach. Every teacher has 
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different technique in teaching. The writer realized that good teaching 
technique attack the students’ attention and make them curious to the 
subject being taught. Through teaching, a teacher could stimulate or 
motivate his students to learn English well. 
2. The Concept of Word Grouping Activity 
a. The Definition of Word Grouping 
The following are the various definitions about word grouping: 
1) Kimbell (2009) stated that Word Grouping is a brainstorming 
activity that helps students understands how words can belong in 
a variety of groups while activating and building background 
knowledge prior to beginning a unit of study. This instructional 
strategy stimulates thinking about atopic and then extends that 
thinking by analyzing and searching for topic-related patterns and 
relationships and then categorizing the words/concepts by 
identifying a representative label. 
2) According to Allen (2007), word grouping is an activity that gives 
students the opportunity to think about a cluster of technical 
vocabulary words that will be used in upcomingreading. Given a 
list of words such as concepts and vocabulary, students categorize 
and label the words based on common attributes. 
3) Taba (1967) defined that word grouping strategy develops 
students’ academic vocabulary by categorizing words into groups 
that relate to similar concepts. Through this process, students are 
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required to activate their prior knowledge and engage in thinking 
about words in different ways. They connect their prior 
knowledge with new knowledge about words, there by 
developing conceptual understandings useful for comprehending 
text. 
Most of the definition given by the experts above defined 
word grouping is an activity that helps students to understand and 
enrich students’ vocabulary through categorizing the words into 
group and link the words with students’ prior knowledge. Students 
understanding could be valued through the capability categorizing the 
words label the words based on common attributes. 
b. The Concept of Word Grouping 
People are surrounded by an infinite variety of objects with 
different substances, shapes and colors. However, people still succeed 
in translating this variety into manageable word meanings even 
though more often than not there are no clear-cut distinctions 
available. Word Grouping supports several significant literacy goals. 
Students are accessing and gaining background knowledge related to 
the topic based on encountering the technical vocabulary related to 
the topic. In addition, by discussing and grouping the words into 
categories, students are creating attributes of the words in relation to 
each other and the topic being studied. In grouping the words, 
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students create a structure for remembering the words and the 
information they have gathered related to the words. 
Ungerer (1996) defined that the problem of word grouping, 
which is also referred to as the mental process of classification. It is 
one of the basic features of human language. The products are 
cognitive categories, for example the colour categories red, yellow, 
green and blue, etc. Concept is another widely used term. The term 
word grouping in this paper particularly refers to linguistic 
categorization, where by people necessarily categorize the world 
around them when use language. As has been mentioned before, 
students often find themselves surrounded by numerous different 
phenomena. Among them, there are some which we have no 
difficulty in identifying and classifying. Teachers usually give 
appropriate class names to students with ease. Normally, some eye 
catching organisms and objects: people, animals, plants and all kinds 
of everyday artefacts such as books, chairs, cars and houses. However, 
teacher sometimes hard try to identify, classify and name other types 
of entities.  
c. The Importance of Word Grouping 
Lakoff (1987) stated that original words group is not a matter 
to be taken lightly. Nothing is more basic than categorization to 
students’ thought, perception, action, and speech. The teacher 
categorized every time students see something as a kind of thing, for 
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example, a tree. The teacher is employing categories about kinds of 
things – chairs, nations, illness, emotions, any kind of things at all. 
Teachers are using categories perform any kind of action, say 
something as mundane as writing with a pencil, hammering with a 
hammer, or ironing clothes. 
Teachers are employing dozens if not hundreds of categories: 
categories of speech sounds, of words, of phrases and clauses, as 
well as conceptual categories any time produce or understand any 
utterance of any reasonable length. If teachers do not have the ability 
to categorize, teacher could not function at all, either in the physical 
world or in our social andintellectual lives. Teachers can even go 
forward to say that they are unable tosurvive in the world if teachers 
are not having categorizing abilities. Most categorization is 
automatic and unconscious, but it does not take long before people 
realize how important it is. In a remarkably short time, 
categorization has moved from the background to centre stage and it 
has become a major field of study. More and more people come to 
realize the value of categorization. Thus, it is reasonable to believe 
that the study of categorization, especially linguistic categorization, 
can also have some implications in the field of pedagogy. 
d. The Procedure of Word Grouping 
Yu (2010) shared an activity model, beginning with several 
words for teams to classify into groups. Ask students to identify an 
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appropriate label for the groups they create. Discuss other words that 
could go into each group. Each team gets out one pencil and one 
sheet of paper. The captain writes team name and divides the paper 
into the appropriate number of columns or groups. The captain labels 
columns for classifications and sets timer for 5 minutes. Team 
members take turns writing words in appropriate columns. Note that 
words do not have to come from the lesson vocabulary. When the 
timer rings, collect papers. Teams get one point for each word they 
place correctly. Spelling should not count. 
e. The Concept of  Conventional Method  
1) Definition of Conventional Method 
a) Sunal (1994) stated that conventional method of teaching is 
when a teacher directs students to learn through 
memorization and recitation techniques thereby not 
developing their critical thinking problem solving and 
decision making skills. 
b) According to Darmhodaran, conventional method is the 
teacher, the sender or the source and the educational 
material of information or message. The student is the 
receiver of the information which is delivered via the 
“chalk-and-talk” method.  The teacher delivers the lecture 
content and the students listen to the lecture. The learning 
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mode tends to be passive and the learners play little part in 
their learning process. 
c) Pearsall (1992) stated that conventional teaching methods 
are employed, teachers mainly focus on how to deliver 
knowledge and the lecture is centered on the content of the 
course. Students are treated as a sponge, ready to absorb the 
knowledge. In this teacher-centered approach, students 
attend the lecture, listen and take notes. After the lecture 
they review their notes and recall the information. Students 
cannot completely understand the basic concepts, 
particularly given the lack of active participation. The 
students may be seen as passive recipients. The goal of 
learning is to pass the examination. It was reported these 
traditional methods are less effective in helping our students 
develop an understanding of the science of the concepts we 
are teaching. 
d) Huba and Freed (2000) described conventional teaching as: 
students passively receive information, emphasis is on 
acquisition of knowledge, and teacher’s role is to be 
primary information giver and primary and evaluator.   
There is no room for student’s personal growth. 
Conventional teaching methods may be also deemed restricted to 
some degree. Traditionally, classroom settings are teacher-centered where 
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the teacher often talks at the students instead of encouraging them to 
interact, ask questions or make them understand the lesson thoroughly. 
Most classes involve rote learning, where students depend on 
memorization without having a complete understanding of the subject. Just 
by passing the tests, consisting of descriptions, matching and other forms 
of indicators are all that matter to complete the curriculum. Long lectures 
and dictations, rote memorization and little interaction in the classroom 
often leave students less attentive and less engaged. They are prone to 
skipping classes and missing lessons altogether. Moreover, students in a 
traditional class have little opportunity to interact with their classmates or 
their teacher. 
 
C. Resume 
Based on the previous studied and pertinent ideas, the researcher 
resumed that vocabulary is list of word which is used by different person and 
in different circumstances. Some experts above highlighted the importance of 
vocabulary in learning English because vocabulary is the main basic of 
construct the ability in speaking and listening in oral communication. Without 
mastering vocabulary, students can not communicate their ideas, emotions, 
and desires because vocabulary is important for understanding. 
According to the whole purposes was mentioned above, the researcher 
assumed that in order to enhance students’ vocabulary, word grouping was an 
effective way to improving student’s new words. Considering the 
conventional method approach, the students do their work alone where they 
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do exercises related to the teacher’s presentation during  or  after  the  lesson  
while  on  the  other  hand, in  word grouping activity,  the students work 
together in groups or pairs as per the demand and purpose of the activity. This 
way, teaching and learning becomes an enjoyable and friendly active and 
rewarding activity hence  making  it  easier  for  the  students  to  understand  
the  lesson  since  they  are  actively involved in the learning. 
The conventional method  approach  portrays  students  as  basically  
passive  while  the teachers  are  active  since  teachers  are  the  main  focus  
in  this  approach  which  is  considered sensible since the teachers are 
familiar with the language which the students are not. In this case, the 
students are less engaged during the learning process. However, with word 
grouping activity, the teacher and the student are both active participants 
since they share the learning  responsibility  of  the  learner,  helping  to  
identify  how  the  students  should  use  the language. Another  considerable  
difference  of  the  two  approaches  is  word grouping activity could be a 
good way to help students understand how words can belong in a variety of 
groups and give students the opportunity to think about a cluster of technical 
vocabulary words with motivational, interesting, enjoyable and educating 
activity all in once. There are some considerations to choose an appropriate 
word categorizing for students’, but the prominent is conformity students’ 
interest with the themes of word and considering about classroom 
circumstances. But in order to improve students’ reading interest in learning 
new vocabularies, the appropriate form that was used is word grouping 
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activity with some different themes such as daily activity, fruits, animals and 
any words which were students ever seen in immediate environment. 
 
D. Theoretical Framework 
The theoretical framework of this research that was conducted, 
presented in the following diagram: 
 
 
Figure 1 Variable affecting vocabulary achievement 
1. Input, the student’s competence in  learning new word was the indicator 
of effective vocabulary enhancement 
2. Process, referred to teach student how to master vocabulary by 
implementing Word Grouping and give  them motivational activities   
 
INPUT 
Student Competence  
PROCESS 
Implementing Word 
Grouping by Giving 
motivational activities 
in teaching vocabulary 
OUTPUT  
 
Students vocabulary Ability 
30 
 
3. Output, as the output of the process, it referred to students’ vocabulary 
improvement  
 
E. Hypothesis 
Ho: Implementing Word Grouping Activities is not effectively improving the 
students’ vocabulary at the Second Year Students of MTs MDIA Bontoala 
Makassar. 
Ha: Implementing Word Grouping Activities is effectively improving the 
students’ vocabulary at the Second Year Students of MTs MDIA Bontoala 
Makassar. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Research Design 
The research design was true experimental design with pre-test post-test 
control group design. In this design, there are two groups as the objects of 
observation are experimental group (E) and controlled group (C). The observation 
was carried on twice, those are before experiment (01) and (03) called pre-test and 
after experiment (02) and (04) called post-test. The gap achievement between (E) 
and (C) was assumed as the effect of treatment (X). According to Arikunto (2002) 
this design might also be presented as follows: 
 
Experimental 
Group 
Pre-test X 
 
Post-test 
Controlled 
Group 
Pre-test X 
Post-test 
True experimental design with pre-test post-test control group design 
 
B. Research Variables 
There are two kinds of variables in this research. They are dependent 
and independent variables. The independent variable for this research is Word 
Grouping Activities and the dependent one is the Improvement of Students’ 
vocabulary Understanding. The dependent variable is something that the 
researcher wants to know the implication of implementing the independent 
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variable. The implementation of independent variable is expected to give an 
impact to the dependent one. 
 
C. Population and Sample 
1. Population  
The population use in this research was the second year students of 
MTs MDIA Bontoala Makassar. The total number of population was 50 
students which consist of two classes. Each class consists of 25 students. 
The reason researcher takes this school because the school was a place of  
researcher teaching and as the researcher experiences teaching in MDIA 
Bontoala, the students have no interest in english lesson. That’s why the 
researcher try to introduce some new method that could improve students’ 
vocabulary with enjoyable and educating activity all in once. 
2. Sample 
The research carried on was to measure the effectiveness of word 
grouping activity towards vocabulary knowledge of students, so that the 
sample of data source was children who have sufficient vocabulary 
knowledge, so as the writer purposely chose the entire population of the 
second year students at MTs MDIA Bontoala Makassar that consisted of 
50 students as sample and researcher chose to study the entire population 
because the size of the population that has the particular set of 
characteristics that we were interest in was typically very small. 
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D. Research Instrument 
In collecting the data the researcher will used written task to obtain the 
data from the subjects. The instruments will be divided in three kinds of test. 
They were word grouping, choosing the right words and fill in the blanks. 
There were 70 items, word grouping with 20 verbs and 20 nouns and will be 
arranged randomly. The students asked to find as many as words to be 
classified into one theme. The students  asked to put the words (noun and 
verb) in the right box. The second test was filling the blank activity with 40 
items. 20 items each of them (noun and verb). In this activity, the students 
have to choose or circle the right word and then filling the blank to make a 
good sentences. 
 
E. Procedure of Collecting Data 
To collect the data, the researcher holds some procedures as follows: 
1. Pre-test 
Before giving treatment, the students will be given pre-test at the 
first meeting to measure the students’ prior reading ability. In this pre-test, 
researcher gave  the students an instrument which consists of three parts In 
objective tests namely word grouping, choosing the right word and 
completion. The instrument of pre-test will be applied equally for 
experimental class and control class. 
2. Treatments 
Extended different treatment for experimental class and control 
class were the key for valuing the effectiveness of word grouping activity. 
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In experimental class, after giving the pre-test, the students treated by 
implementing the activity during 8 meetings. Some steps of the treatment 
are: 
a. 1st meeting 
1) Student gave motivation before starting the materials 
2) The researcher explained about noun and verb ( definition, the 
characteristic of noun and verb ) 
3) The researcher made the students to write the example of verb and 
noun  
b. 2nd  meeting 
1) The researcher explained about word grouping, the purposes and 
the use of word grouping activity along with explanation about 
what the student  did in the classroom.  
2) The researcher gave some example about word grouping  
c. 3rd meeting 
1) The researcher asked the students to think about verb that they 
know  
2) The researcher explained again about word grouping  
3) The researcher asked the students to do some exercises about word 
grouping with using verb. 
d. 4th meeting 
1) The researcher asked the students to think about noun that they 
know  
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2) The researcher asked the students to do some exercises about word 
grouping with using noun 
e. 5th, 6th, 7th, and 8th meeting: 
The teaching process for these meetings were same with the 1
st
 
meeting, but with different materials. The researcher gave reading text and 
the students have to analyzing the text and then write the words ( noun and 
verb) into the right column. 
The experimental classclass will be treated by implementing word 
grouping activity,while the control class will be treated by implementing 
conventional method. The conventional method here means the method 
that is used to being applied by the students’ teacher. Both class will be 
given the same materials. 
3.  Post-test 
After applying the treatment, the researcher conducted post-test to 
find out whether there was any progress or improvement of the students 
after learning through word grouping activity. In the same way like in pre-
test process, in the post-test, the researcher will give the same instrument 
as pre-test. The instrument of post-test is also applied equally for 
experimental class and control class. 
 
F. Technique of Data Analysis 
In analyzing the data, the research data will be collected through pre-
test and post-test. The researcher will use the procedures as follow: 
1. Scoring the students’ correct answer of pre-test and post-test. 
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Students’ correct answer 
   Score      =        x 10 
    Total number of items    
  
2. In calculating the data Sudjana in Rahmaniar (2010: 37) has pointed out 
the way to calculate the percentage of the students’ score, the formula 
were used as follow: 
F 
P = --- x 100 
N 
 
Notation: P  : Rate Percentage 
   F  : Frequency of the Correct Answer 
   N : The Total Number of Students 
3. In other to find out the mean score of students listening proficiency 
described by Arikunto (2005:343) by using formula follow: 
 
Where:   
  : Mean score 
  
: Sum of all score 
  : Total number of subjects 
 
4. Direktorat Pendidikan Nasional has classified the way to find out the 
students’ score, there were seven classifications used as follows: 
 
 
X
X
N




N
37 
 
 
 
Table 2 
Rating Value 
 9,6-10  Excellent 
 8,6-9,5  Very Good 
 7,6-8,5  Good  
 6,6-7,5  Fairly Good 
 5,6-6,5  Fairly  
 3,6-5,5  Poor 
 0-3,5  Very Poor 
 
5. Finding out the standard deviation of the students pre-test and post- test 
adopted a formula from SMK Mathematic Tim (1999:65) as follow: 
SS1 = 
 
= 
 
                      SS2 = = 
 
 
s.d1 =      s.d2 =    
Note: 
SS1 = Sum of square of experimental group 
SS2 = Sum of square of controlled group 
X  = Mean Score 
X =  Students’ score 
X2 = The sums of scores of controlled group 
N1 = Number of students of experimental group 
N2 = Number of students of controlled group 
S.d1 = Standard deviation of experimental group 
S.d2 = Standard deviation of controlled group   
        Sarindat, (2001 : 65) 
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6. The researcher will used T-test to know whether there is a significant 
different between the two groups before and after giving the treatment. 
The  T-test formula adopted from Arikunto,(2010:354)  as follows: 
t =  
Note: 
Mx = Mean score of experiment group 
My = Mean score of controlled group  
Nx = Total number of subjects of experiment group 
Ny  = Total number of subjects of controlled group 
X  =  Deviation of each score x2 and x1 
X =  Deviation of each score y2 and y1 
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CHAPTER IV 
FINDING AND DISCUSSION 
 
A. Findings  
1. The Classification of Students’ Pre-test and Post-test Scores in 
Experimental Class ( Word Grouping Activities ) 
According to the population in this research, the total number was 
50 students that were classified in the Word Grouping class and the 
Conventional Method class. Each class consisted of 25 students.  The 
following table shows the classification of students’ pretest and post test 
scores in the experimental class. 
Table 1. 
 The Rate Percentage of Word Grouping Activities’ Score in Pre-Test 
No. Classification Score Frequency 
Percentage 
(%) 
1. Excellent 9,6-10 0 0 
2. Very good 8,6-9,5 1 4 
3. Good 7,6-8,5 11 44 
4. Fairly good 6,6-7,5 11 44 
5. Fairly  5,6-6,5 2 8 
6. Poor 3,6-5,5 0 0 
7. Very poor 0-3,5 0 0 
Total 25 100% 
 
Table 1 shows the rate percentage of the students’s pre-test score in 
experimental class. From the table, we can see that there was no students 
who obtained score between 0 to 5.5, and neither was 9.6 to 10. There 
were two students (8%) who obtained score between 5.6 to 6.5, and eleven 
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students (44%) achieved score between 6.6 to 7.5 and 7.6 to 8.5. The 
highest rate is between 8.6 to 9.5. Only one students achieved this rate 
(4%). 
Table 2. 
The Rate Percentage of Word Grouping Activities’ Score in Post-Test 
No. Classification Score Frequency 
Percentage 
(%) 
1. Excellent 9,6-10 2 8 
2. Very good 8,6-9,5 23 92 
3. Good 7,6-8,5 0 0 
4. Fairly good 6,6-7,5 0 0 
5. Fairly  5,6-6,5 0 0 
6. Poor 3,6-5,5 0 0 
7. Very poor 0-3,5 0 0 
Total 25 100% 
 
Table 2 informs us about the rate percentage of the students’ post-
test  result in experimental class. There is only two rate getting by the 
students. Specifically, there were 23 of 25 students (92%) obtained score 
between 8.6 to 9.5. whereas, there were only two students (8%) who 
obtained score between 9.6 to 10. There were no students achieved score 
less than 8.6. 
Considering the two tables above, we can see a significant 
improvement achieved by the students in pre-test and post-test. Besides 
that, the rate percentage also shows us that the rate was almost homogeny 
in the post-test rather than in pre-test. Table 2 also informed us there were 
two students achieved the highest rate. 
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2. The Classification of Students’ Pre-test and Post-test Scores in 
Controlled Class ( Conventionl Method Class) 
The following table will show result of the classification of 
students’ pretest and post test scores in the controlled class 
Table 3. 
The Rate Percentage of Controlled Class’ Score in Pre-Test 
No. Classification Score Frequency 
Percentage 
(%) 
1. Excellent 9,6-10 0 0 
2. Very good 8,6-9,5 0 0 
3. Good 7,6-8,5 10 40 
4. Fairly good 6,6-7,5 13 52 
5. Fairly  5,6-6,5 1 4 
6. Poor 3,6-5,5 1 4 
7. Very poor 0-3,5 0 0 
Total 25 100% 
 
Table 3 shows us the rate percentage of the students’ pre-test 
result in controlled class. From the table we can see that the lowest rate 
was between 3.6 to 5.5 and the highest one was between 7.6 to 8.5. 
Specifically, there were 10 students (40%) obtained score between 7.6 to 
8.5, 13 students (52%)obtained score between 6.6 to 7.5. there was only 
one students (4%) obtained score between 5.6 to 6.5 and so was between 
3.6 to 5.5. If we compare the result with the same test of experimental 
class, we can saw that actually the rate percentage of the result in 
controlled class was more homogeny and higher than the result in 
experimental class. 
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Table 4. 
The Rate Percentage of Conventional Method Class’ Score in Post-Test 
No. Classification Score Frequency 
Percentage 
(%) 
1. Excellent 9,6-10 1 4 
2. Very good 8,6-9,5 16 64 
3. Good 7,6-8,5 8 32 
4. Fairly good 6,6-7,5 0 0 
5. Fairly  5,6-6,5 0 0 
6. Poor 3,6-5,5 0 0 
7. Very poor 0-3,5 0 0 
Total 25 100% 
 
Table 4 above shows that in post-test, there were no one of the 
students obtained rate less than 7.6. There was 1 student (4%) obtained 
excellent (9.6 to 10), 16 students (64%) obtained very good (8.6 to 9.5), 
and 8 students (32%) obtained good (7.6 to 8.5). 
Based on the result above, it can be concluded that the rate 
percentage in the post-test was greater than the rate percentage in pre-test 
but not too significant. 
3. The Mean Score and Standard Deviation of Experimental Class and 
Controlled Class 
After calculating the result of the students score, the mean score 
standard deviation of both classes are presented in the following table: 
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Table 5. 
The Mean Score and Standard Deviation of Experimental Class 
and Controlled Class in Pre-test and Post-Test 
Class 
Mean Score Standard Deviation 
Pre-test Post-test Pre-test Post-test 
Experiment 76.68 94.60 6.18 1.08 
Controlled 74.10 87.32 7.00 6.24 
 
The significant score between experimental and controlled class 
can be known by using t-test. The result of t-test can be seen in table 6 as 
follows: 
Table 6. 
Distribution the value of t-test and t-table 
t-test value t-table value 
2.2 2.01 
  
B. Discussion  
According to the theory of expert about the importance of 
vocabulary is the significant part of the language implementation because it is 
fundamental requirement to communicate. Hammely (1982) stated that 
vocabulary is the main basic of construct the ability in speaking and listening 
in oral communication. Without mastering vocabulary, students can not 
communicate their ideas, emotions, and desires because vocabulary is 
important for understanding of knowing names of thing, action and concepts, 
acquiring and adequate. Having a wide range of knowledge of structure or 
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competence of vary English skill is not enough because our vocabulary is 
supposed a crucial requirement in studying English. 
Word grouping activities in this research also gave students 
opportunity to think about a cluster of technical vocabulary words as Allen 
(1997) stated in his theory. When the students could analyze and categorize 
the word into the right box in this research process, it is indicated that they 
could classify the different concept of the words like box A for noun and box 
B for verb. The students could identify the different characteristic both of the 
words. 
This research obviously shows that implementing word grouping 
activities is more effective than conventional method. The conventional 
method  approach  portrays  students  as  basically  passive  while  the 
teachers  are  active  since  teachers  are  the  main  focus  in  this  approach  
which  is  considered sensible since the teachers are familiar with the 
language which the students are not. In this case, the students are less 
engaged during the learning process. It was supported by theory of Huba and 
Freed (2000) described that conventional teaching as: students passively 
receive information, emphasis is on acquisition of knowledge, and teacher’s 
role is to be primary information giver and primary and evaluator.   There is 
no room for student’s personal growth. On the  other  hand, in  word grouping 
activity,  the students work together in groups or pairs as per the demand and 
purpose of the activity. This way, teaching and learning becomes an 
enjoyable and friendly active and rewarding activity hence  making  it  easier  
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for  the  students  to  understand  the  lesson  since  they  are  actively 
involved in the learning. It was supported by theory of Kimbell (2009) and 
Allen (2007). Kimbell stated that word grouping is a brainstorming activity 
that helps students to understand  how words can belong in a variety of 
groups while activating and building background knowledge prior to 
beginning a unit of study. In the research process, researcher gave the 
students some list vocabularies that contained of noun and verb randomly. 
The researcher gave some explanations about the characteristic of noun and 
verb. After that, the students are asked to analyzed and categorized the words 
then put the word in the right box, box A for noun and box B for verb. When 
the researcher was applying this test the students look enjoyed, relaxed and 
succeed in improving the students’ understanding to analyzed and categorized 
the words by identifying a representative labels. It was indicated by the result 
of the significant improvement rate percentage from the pre-test and post-test. 
There were 4 % students in “Very Good” classification (8,6 – 9,5) in pretest 
and improved to 92 % in post-test. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the findings on the discussion, the researcher concludes 
that the implementation of Word Grouping Activities effectively improves the 
second year students’ vocabulary at MTs MDIA Bontoala Makassar. It could 
be proven by looking at the comparison between the T-test value and T-table 
value. The T-test value is 2.2 and with 5% of significance level and 48 degree 
of freedom, T-table value is 2,01. Because the T-test value is higher than T-
table, the null hypothesis (H0) is rejected and the alternative hypothesis (Ha) 
is accepted. Those significant improvements could be observed on the 
students’ motivation and their mastery of vocabulary while the learning 
process run. The students were very enthusiastic and spirited in involving 
themselves actively in learning process so that they could memorize some 
vocabularies easily. These reasons become the main key of the success of the 
method in improving the students’ vocabulary. The conclusion is 
implementing Word Grouping Activities has proved effectively improve the 
students’ vocabulary at the Second Year Students of MTs MDIA Bontoala 
Makassar. 
 
B. Suggestions 
Based on the conclusion above, the researcher proposes the following 
suggestions: 
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1. The English teachers are suggested to apply Word Grouping Activities 
in their class to improve the students vocabulary. 
2. The teachers should develop the students vocabulary and talents by 
knowing their interest. 
3. Teacher should pay attention to the increasing of students’ activities in 
the class. Let the students explore their talent and their skill. 
4. The teachers should master how to implement Word Grouping 
Activities to increase the students vocabulary effectively. 
5. The teacher and the school should work together in order to create a 
good and comfortable condition in the class to make the students enjoy 
learning. 
Finally, the researcher realizes that this thesis is still far from 
perfection, so the researcher really hopes this thesis can be a meaningful 
contribution for the English teachers as well as students and further 
researchers. 
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APENDIX 1 
 
INSTRUMEN PENELITIAN 
 
1. Tujuan diadakannya penelitian ini adalah untuk mengukur tingkat 
efektifitas penggunaan Word Grouping Activity  terhadap peningkatan 
kemampuan Kosa Kata  siswa kelas VIII MTs MDIA Bontoala Makassar. 
2. Hasil penelitian ini tidak berpengaruh terhadap nilai saudara(i) yang 
bertindak sebagai sample pada penelitian ini. Oleh karena itu, peneliti 
meminta untuk mengerjakan instrumen ini sesuai dengan kemampuan 
saudara(i). 
3. Atas kesediaan saudara(i) untuk mengerjakan instrumen ini serta atas 
partisipasi saudara(i) dalam penelitian ini, peneliti mengucapkan banyak 
terima kasih. 
 
Name  : 
Class  : 
Reg. Number : 
WORD CATEGORIZING 
(NOUN AND VERB) 
I. Write the following words under the correct heading! 
a ball flying  standing the school an eraser 
the house riding an ashtray playing the pillows 
kicking a bicycle sitting watching  
a kite cleaning an elephant a plate  
a 
newspaper 
jumping cupboard climbing    
a plant eating washing holding  
called the rooms an actor played   
 
Name of Things Action words 
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APPENDIX II 
The Result of the Students Pre-test and Post-test of Experimental Class 
Class 2 A 
Table 1 
 
 
 
No Name 
Score 
Pre-Test Post-Test 
1 Risky 87.5 95 
2 Nur Rahmah 77.5 95 
3 Hardianti 85 95 
4 Mutmainnah 80 95 
5 Nurhayati 82.5 93 
6 Fajar 75 95 
7 Muh. Sukarno Putra 75 95 
8 Rigina Hafidotul 82.5 95 
9 Syamsul 72.5 96 
10 Alim Jaya 80 95 
11 Adnan Mustani 85 95 
12 Annisa Pertiwi Nasrul 85 95 
13 Andika 75 97 
14 Rahayu 75 95 
15 Tsamratul Syifa 85 93 
16 Asrawati 65 95 
17 Wardani 72.5 95 
18 Chaidir Anwar 75 95 
19 Amrullah 60 92 
20 Muh. Ilham B 75 95 
21 Muh Rustan 75 95 
22 Moh. Ade Syubair 76 95 
23 Dirmalasari 76 92 
24 Muh. Asry AM 70 95 
25 Nita Febrianti 70 92 
  Mean 76.68 94.60 
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APPENDIX III 
The Result of the Students’ Pre-test and Post-test of Control Class 
Class 2 B 
Table 2 
 
 
No Name 
Score 
Pre-Test Post-Test 
1 Muh. Iqhsan Amsari 72.5 84 
2 Irwan Aziz 70 79 
3 Fitriani Sari 80 95 
4 Nurmila 80 86 
5 Ismayanti A 85 100 
6 Fikriawan 60 93 
7 Nur'aeni 72.5 86 
8 Annisa Aprilani 80 76 
9 Nur Syamsul 77.5 93 
10 Yeni Anggaeni 75 86 
11 Apriliana 75 79 
12 M. Asril D 67.5 86 
13 Muh Iyan S 70 82 
14 Muhammad Arif R 67.5 93 
15 Rama Danil Saputra 85 93 
16 Adril 72.5 86 
17 Fahri Hardiansyah 85 93 
18 Andika 77.5 89 
19 Muh. Fadli 55 86 
20 Muhammad Al Rasyid 72.5 79 
21 Muhammad Hidayatullahq 67.5 78 
22 Arham Fadel Fajar 75 95 
23 Rifandi Ramli 75 95 
24 Alfian Maynal 77.5 78 
25 Fadli 77.5 93 
  Mean 74.10 87.32 
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APPENDIX IV 
The Row of the Students’ Pre Test and Post Test in Experimental Class 
Table 3 
N
o 
Subjects 
Score (X- Mean) ∑(X-Mean)2 
O1 O2 O1 O2 O1 O2 
1 Risky 87.5 95 10.82 0.40 
117.072
4 0.16 
2 Nur Rahmah 77.5 95 0.82 0.40 0.6724 0.16 
3 Hardianti 85 95 8.32 0.40 69.2224 0.16 
4 Mutmainnah 80 95 3.32 0.40 11.0224 0.16 
5 Nurhayati 82.5 93 5.82 -1.60 33.8724 2.56 
6 Fajar 75 95 -1.68 0.40 2.8224 0.16 
7 
Muh. Sukarno 
Putra 75 95 -1.68 0.40 
2.8224 
0.16 
8 Rigina Hafidotul 82.5 95 5.82 0.40 33.8724 0.16 
9 Syamsul 72.5 96 -4.18 1.40 17.4724 1.96 
10 Alim Jaya 80 95 3.32 0.40 11.0224 0.16 
11 Adnan Mustani 85 95 8.32 0.40 69.2224 0.16 
12 Annisa Pertiwi N 85 95 8.32 0.40 69.2224 0.16 
13 Andika 75 97 -1.68 2.40 2.8224 5.76 
14 Rahayu 75 95 -1.68 0.40 2.8224 0.16 
15 Tsamratul Syifa 85 93 8.32 -1.60 69.2224 2.56 
16 Asrawati 65 95 
-
11.68 0.40 
136.422
4 0.16 
17 Wardani 72.5 95 -4.18 0.40 17.4724 0.16 
18 Chaidir Anwar 75 95 -1.68 0.40 2.8224 0.16 
19 Amrullah 60 92 
-
16.68 -2.60 
278.222
4 6.76 
20 Muh. Ilham B 75 95 -1.68 0.40 2.8224 0.16 
21 Muh Rustan 75 95 -1.68 0.40 2.8224 0.16 
22 Moh. Ade Syubair 76 95 -0.68 0.40 0.4624 0.16 
23 Dirmalasari 76 92 -0.68 -2.60 0.4624 6.76 
24 Muh. Asry AM 70 95 -6.68 0.40 44.6224 0.16 
25 Nita Febrianti 70 92 -6.68 -2.60 44.6224 6.76 
  Mean 76.68 94.60     954.70 29.08 
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APENDIX V 
The Row of the Students’ Pre Test and Post Test In Control Class 
Table 4 
No Subjects 
Score (X- Mean) ∑(X-Mean)2 
O1 O2 O1 O2 O1 O2 
1 Muh. Iqhsan Amsari 72.5 84 -1.60 -3.32 2.56 11.0224 
2 Irwan Aziz 70 79 -4.10 -8.32 16.81 69.2224 
3 Fitriani Sari 80 95 5.90 7.68 34.81 58.9824 
4 Nurmila 80 86 5.90 -1.32 34.81 1.7424 
5 Ismayanti A 85 100 10.90 12.68 118.81 160.7824 
6 Fikriawan 60 93 -14.10 5.68 198.81 32.2624 
7 Nur'aeni 72.5 86 -1.60 -1.32 2.56 1.7424 
8 Annisa Aprilani 80 76 5.90 -11.32 34.81 128.1424 
9 Nur Syamsul 77.5 93 3.40 5.68 11.56 32.2624 
10 Yeni Anggaeni 75 86 0.90 -1.32 0.81 1.7424 
11 Apriliana 75 79 0.90 -8.32 0.81 69.2224 
12 M. Asril D 67.5 86 -6.60 -1.32 43.56 1.7424 
13 Muh Iyan S 70 82 -4.10 -5.32 16.81 28.3024 
14 Muhammad Arif R 67.5 93 -6.60 5.68 43.56 32.2624 
15 Rama Danil Saputra 85 93 10.90 5.68 118.81 32.2624 
16 Adril 72.5 86 -1.60 -1.32 2.56 1.7424 
17 Fahri Hardiansyah 85 93 10.90 5.68 118.81 32.2624 
18 Andika 77.5 89 3.40 1.68 11.56 2.8224 
19 Muh. Fadli 55 86 -19.10 -1.32 364.81 1.7424 
20 Muh. Al Rasyid 72.5 79 -1.60 -8.32 2.56 69.2224 
21 Muh. Hidayatullahq 67.5 78 -6.60 -9.32 43.56 86.8624 
22 Arham Fadel Fajar 75 95 0.90 7.68 0.81 58.9824 
23 Rifandi Ramli 75 95 0.90 7.68 0.81 58.9824 
24 Alfian Maynal 77.5 78 3.40 -9.32 11.56 86.8624 
25 Fadli 77.5 93 3.40 5.68 11.56 32.2624 
  Mean 74.10 87.32     1225.38 974.32 
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APPENDIX VI 
The Difference Value 
Tabel 5 
 
Experiment 
Score 
X X
2
 Control 
Score 
Y Y
2
 
O1 O2 O3 O4 
Risky 87.5 95 7.5 56.3 Muh. Iqhsan A 72.5 84 11.5 132 
Nur Rahmah 77.5 95 17.5 306 Irwan Aziz 70 79 9 81 
Hardianti 85 95 10 100 Fitriani Sari 80 95 15 225 
Mutmainnah 80 95 15 225 Nurmila 80 86 6 36 
Nurhayati 82.5 93 10.5 110 Ismayanti A 85 100 15 225 
Fajar 75 95 20 400 Fikriawan 60 93 33 1089 
Muh. Sukarno 75 95 20 400 Nur'aeni 72.5 86 13.5 182 
Rigina H 82.5 95 12.5 156 Annisa A 80 76 -4 16 
Syamsul 72.5 96 23.5 552 Nur Syamsul 77.5 93 15.5 240 
Alim Jaya 80 95 15 225 Yeni Anggaeni 75 86 11 121 
Adnan M 85 95 10 100 Apriliana 75 79 4 16 
Annisa P.N 85 95 10 100 M. Asril D 67.5 86 18.5 342 
Andika 75 97 22 484 Muh Iyan S 70 82 12 144 
Rahayu 75 95 20 400 Muh Arif R 67.5 93 25.5 650 
Tsamratul S 85 93 8 64 Rama Danil S 85 93 8 64 
Asrawati 65 95 30 900 Adril 72.5 86 13.5 182 
Wardani 72.5 95 22.5 506 Fahri H 85 93 8 64 
Chaidir Anwar 75 95 20 400 Andika 77.5 89 11.5 132 
Amrullah 60 92 32 1024 Muh. Fadli 55 86 31 961 
Muh. Ilham B 75 95 20 400 Muh. Al Rasyi 72.5 79 6.5 42.3 
Muh Rustan 75 95 20 400 Muh. Hidayat 67.5 78 10.5 110 
Moh. Ade S 76 95 19 361 Arham Fadel F 75 95 20 400 
Dirmalasari 76 92 16 256 Rifandi Ramli 75 95 20 400 
Muh. Asry  70 95 25 625 Alfian Maynal 77.5 78 0.5 0.25 
Nita Febrianti 70 92 22 484 Fadli 77.5 93 15.5 240 
Mean 76.68 94.60 448 9036 Mean 74.10 87.32 331 6097 
 
 
 
Mx My ∑X
2
 ∑Y
2
 
17.92 13.22 1007 1728 
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APPENDIX VII 
Mean Score of Experimental and Control Class 
 
A. Experimental Class 
1. Pre-test     2.    Post-test 
 1 =   
 
      1 =   
 
 
 1 =     
  
    1 =     
  
 
 1 =  76.68     1 = 94.6 
 
B. Control Class 
1. Pre-test     2.   Post-test 

1 =   
 
      1 =   
 
 
 1 =       
  
     1 =     
  
 
 1 =  74.1     1 = 87.32 
62 
 
APPENDIX VIII 
Finding Out the Standard Deviation of the Students Pre-test and Post- test 
In Experimental Class 
 
 
 
 
 
 
a. Pre-test            b.  Post-test 
SS1 = 
    ∑      
  
     SS1    = 
∑      
  
 
   = 
      
  
                                  = 
     
  
 
SS1  =  38.19                  SS1 = 1.16 
Standard Deviation       Standard Deviation 
s.d1     = √         s.d1= √     
        =  √                 = √      
        = 6.18            = 1.08 
SS1 = 
∑      
  
                          
SS2 = = 
∑      
  
 
s.d1     =√       s.d2=√     
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APPENDIX IX 
Finding Out the Standard Deviation of the Students Pre-test and Post- test 
In Control Class 
 
 
 
 
 
 
a.  Pre-test               b.  Post-test 
SS2 = 
    ∑      
  
     SS2    = 
∑      
  
 
   = 
        
  
 
                                  = 
      
  
 
SS2  =  49.02                  SS2 = 38.92 
 
Standard Deviation       Standard Deviation 
s.d1     = √         s.d1= √     
        =  √                 = √       
        = 7.00            = 6.24 
SS1 = 
∑      
  
                          
SS2 = = 
∑      
  
 
s.d1     =√       s.d2=√     
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APPENDIX X 
The Significance Different 
 
 
 
  
 
 
1. t-Test 
t = 
     
√(
∑   ∑  
       
)(
 
  
 
 
  
)
 
t = 
           
√(
         
       
)(
 
  
 
 
  
)
 
t = 
   
√(
       
  
)(
 
  
)
 
t = 
   
√      
 
t = 
   
    
 
t = 2.2 
 
2. t-Table 
Two tail test 
For level of significance (D) = 0,05 
Degree of freedom (df) = (N1 + N2) - 2 = (25 + 25) – 2 = 48 
t-Table = 2,01 
t =      
√(
∑   ∑  
       
)(
 
  
 
 
  
)
 
 Mx= 17.92  ∑X
2
 = 1007 
My =13.22  ∑Y
2
 = 1728 
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